The World as Seen by

Students in Accelerated
Christian Education Schools

Students in ACE schools study a curriculum that portrays events
Jrom “God’s point of view.” The authors examine some of these
materials, which are used by some 5,000 schools throughout the
U.S. An ACE official responds to their observations. ... . ‘
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BY DAN B. FLEMING AND THOMAS C. HUNT

HE ROLE OF textbooks in

the drive for educational

“excellence” has been the

subject of increasing atten-

tion. In 1984 education of-
ficials from 22 states formed a. “cartel
for excellence” to pressure publishers
into improving instructional materials.!
Political candidates made better text-
books for the public schools an issue in
last year’s campaigns. The quality of
textbooks is clearly seen as one measure
of the quality of schools.

Studies such as Project SPAN, spon-
sored by the National Science Founda-
tion, have concluded that social studies
teachers “like to use textbooks” and
have a “heavy reliance on textbooks.”
In fact, textbooks are probably the sin-
gle most dominant factor in controlling
the content of the curriculum in so-
cial studies. The influence of textbooks
in the public schools, however, is not
nearly as great as is the influence of the
instructional materials produced by the
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Accelerated Christian Education (ACE)
Program in the private Christian schools
in which they are used. The ACE Pro-
gram was started in Texas by Dr. and
Mrs. Donald R. Howard, who began
their first Christian school using these
programmed materials in 1970. Forty-
five students used the materials in that
school: By 1976, 1,450 schools were
using the ACE materials, and today the
ACE materials are used by some 5,000
schools throughout the United States.3

THE MISSION OF
CHURCH-RELATED SCHOOLS

Churches in the U.S. have had a long-
standing interest in the operation of
schools. The transmission of a cultural
heritage through the conduct of school-
ing has been an overriding goal of
churches, as well as of governments.

The educational efforts of Catholics
in the 19th century are well-document-
ed.+ Catholics protested what they con-
sidered to be Protestant domination of
the allegedly “nonsectarian” public
schools and civil interference with their
attempts to school their own young.s
Nor were Catholics alone in their fight.
Lutherans, particularly those of German
origin, held similar views and fought
similar battles.6 The Catholics and

. heritage.? .

Lutherans were joined by lesser-known
denominations, among them the Chris-
tian Reformed Church, which founded
and maintained schools to preserve its

The efforts of ‘thes s, whose
religious motives were often augmented

" by ethnic factors, resulted in the estab-

lishment of a number of church-affili-
ated schools that operated more or less
outside the sphere of public control.
They prepared and selected their own
teachers, set up their own curricula and
goals, chose their own textbooks, and
attempted to inculcate in their young the
values of their denomination.

Enrollment in Catholic schools (K-
12) had reached approximately 5.6 mil-
lion in 1965-66, when Catholics con-
stituted 87 % of nonpublic school enroll-
ment. Then, for a number of reasons,
decline set in.8 By 1982 the Catholic
school population had declined to a little
over three million, accounting for only
64% of the enrollment in nonpublic
schools.?

The decline in Catholic education was
marked by a corresponding growth in
the schooling provided by several other
denominations. Christian day schools
(evangelical and fundamentalist) soared
in number and in total enrollment.
James Carper has estimated that by
1982 there were between 9,000 and
11,000 such schools with a pupil popu-
lation of around one million:!® Bruce
Cooper has noted that between 1965 and
1983 evangelical school enrollment (K-
12) increased by an astounding 627 %,
and the number of such institutions in-
creased by 223%."

Carper argues further that dissatisfac-
tion with public schools over such mat-
ters as lack of discipline, the abandon-

-ment of God-centered education, and

the espousal of a humanistic rationale —




coupled with a revival of parental rights
and “a crisis in the American civic faith”
— have led to the founding of Christian
day schools.’2 As with their Catholic
and Lutheran predecessors, evangeli-
cals and fundamentalists have estab-
lished their schools in order to transmit _
their cultural heritage to their children.
For some of these schools, the curricula
and the goals set forth are embodied in
the instructional materjals provided by
the ACE Program.

ACE GOALS
The goal of the ACE Program is to
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provide learning materials that are
“thoroughly Christian,”. from which a
child can “learn truth from God’s point
of view.”? The ACE Program offers a
complete, self-instructional curriculum
for 12 grades that “supports and teaches
the word of God”* and that consists of
PACEs (individual packets of self-in-
structional curriculum materials, which
allow each student to work at his or her
own speed). Each of the 12 levels is
divided into 12 Self-Pacs per grade level
in each subject. Materials for basic sub-
jects are available, including mathemat-
ics, English, science, and social studies.
In addition, materials for elective subjects

The lessons are
highly structured,
and students work
through their
materials at
their own pace.

are available in such areas as the Bible,
language, business, art, and physical edu-
cation.

The lessons are highly structured, and
students work through their materials at
their own pace. Then they take a test at
the end of the lesson. Many of the
schools using these materials have stu-
dents raise little American flags to show
when they have completed a lesson and
are ready for their test to be graded.
Students often dress in red, white, and
blue uniforms because the program
stresses American patriotism as well as
Christian values. Students in these
schools normally sing patriotic songs
and read Bible passages as part of their
school day.

For the personnel using their materi-
als, the producers of the ACE materials
provide background training, which usu-
ally consists of several days of prepa-
ration by the ACE national staff. Region-
al coordinators help local schools that
have problems. Before examining in

" some detail what the ACE Program looks

like, let us examine the scope and se-
quence of the ACE Basic Education Pro-
gram for the grade levels used in this
study.

Social Studies: Levels 7-11
Grade 7

This course is a study of American
government and state history. The
book gives a thorough background to
the foundations of government, the
Constitution, the branches of govern-
ment, state and local government,
citizenship, and foreign relations.

Grade 8

A study of American history from
the times of the explorers to the 20th
century.

Grade 9

A study of world history from cre-
ation through modern times, with spe-
cial emphasis on missionary move-
ments and Biblical history.
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Grade 10

A study of American history start-
ing with the discovery of the New
World and ending with a hard look at
the United Nations. This course is
designed to give the student an ap-
preciation for the Christian elements
in America’s past.

Grade 11

A study of American government
beginning with a thorough examina-
tion of the foundations of government
in the Bible, Ancient Greece, Rome,
Europe, and the American Colonies.
The student is acquainted with the
workings of his government and with
the principles upon which the govern-
ment is founded. !5

As we can readily see from the scope-

and-sequence examples from levels 7-
11, part of the content comes from the
Bible, with “Christian precepts built into
the curriculum, not tacked on as a sepa-
rate subject.”'6 Out of the 66 Self-Pac
social studies units used in levels 7-11,
we reviewed six units.

GRADE 7

Grade 7 materials provide a study of
American government and state history.
The introductory Self-Pac for this grade
is 31 pages long and states as its objec-
tive: “When you have successfully com-
pleted this PACE, you should be able to
recite the Ten Commandments and to
recognize the facts related to the Bibli-
cal bases of government, the historical
background of the American govern-

ment, and the fundamental philosophy
of the American government.” Follow-
ing this objective, a list of 16 basic
terms used in the Self-Pac are given
with definitions. For example, “Democ-
racy” is defined as “[a] government in
which each citizen has an equal voice,
and the decisions of the government are
made in common meetings.” And an
“Evangelical” is defined as “[a] Bible-
believing, Gospel-preaching Christian.”

The unit on Biblical foundations be-
gins with Genesis and Adam’s sin and

fall. Included in this section are the:

penalties for sin and how government
carries out the justice of God.

The Ten Commandments are closely
related to government, with attention
given to religious freedom provided for
in the Bill of Rights. For example, the

‘at least be pro-famil

pfo—hfe pro-
marriage,.and pro-church in order to be
considered “solid” references. There-

_ _fore ‘'we find a limited amount of objec-
tive and accurate material published in
the mainline American curricula 1.“0~

Wwhich we can refer as authoritative.

Generally, conservative scholars have .

held the same ideals as we do_regarding’ the “fir

fiee enterprise-and loyalty to Americ
We, as well as they, recogmze the ve
,real threat»of commumsm to our cou

' distorted :
poht1ca1
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fourth commandment, “Honor thy fa-
ther and mother,” is presented as “cru-
cial to the effective operation of any
government and particularly a free
government.” The unit points out that
“sometimes, a Communist country will
try to destroy family life.”

A section on the New Testament em-
phasizes that we should obey our gov-
ernment and cites Jesus, Peter, and Paul
as sources of authority. The exception
to this obedience would be when the
“government interferes with your obe-
dience to God’s word.” After the first 14
pages of the unit, the student takes a test
consisting of matching, true/false, com-
pletion, and listing items. If the student
passes the test he or she moves on to the
next section of the unit, “Historical

provided for this second section. The
third part covers “Fundamental Philoso-
phy” and introduces such terms as fed-
eralism and republicanism. It also brief-
ly introduces various systems of gov-
ernment, including dictatorships and
democracies. The unit ends with a test
to be requested from the teacher when

‘the student feels ready.

GRADE 8

For grade 8, we reviewed the last
Self-Pac. This unit, titled “The World in
Conflict,” is a study of 20th-century
conflicts and the “fight against Com-
munism.” The portrayal of communism
as an evil force is interwoven through-
out the entire social studies program.
The unit opens with an overview of

communism, including its philosophy
and method of operation:

There are Communists, dedicated
to spreading this murderous dictator-
ship to the United States, still working
in places like the government today.
We as Christians should be aware that
this anti-God conspiracy exists.

Free enterprise is also introduced
here as having a Biblical foundation.
The unit continues:

More and more America becomes
socialistic. Government owns and
controls more things and areas of life.
As Christians we would be subject to
the authority of the worst dictator be-
cause God tells us to be in Romans
13. The New Testament Christians

ing: careful o _]udl jous evaluations.” ¥
-submiit that in the ACE curriculum /e
a,;mg does occur and there are ~certa1
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were subject to the crazy Emperor
Nero — who killed Christians. But, as
long as we are free citizens, we
should do our part to support and elect
leaders who believe in the Bible prin-
ciples of free enterprise and private

property.

Next, the unit describes the advances
of the Christian church in opposing “Sa-
tan’s forces in the world, such as hu-
manism and its political side, collectiv-
ism.”

GRADE 9

For grade 9, we examined the first
Self-Pac, “a study of world history from
creation through modern times.” Itis a
“study of creation and the -earliest
recorded history of Mesopotamia and
Egypt.™ By the completion of the unit,
students are to be able to “recount God’s
Creation of the Universe and man’s
earliest history.” The unit presents the
theory of evolution as being “directly
opposed to what the Bible says concern-
ing the creation of the earth.”

We also examined a second ninth-
grade unit that dealt with-the period
from the 1950s to the 1980s. Part I of
this unit focuses on wars, with particu-
lar attention given to the “Mau Mau Re-
bellion” in Kenya, headed by Jomo
Kenyatta. The image it portrays of the
followers of Kenyatta can be seen in this
description:

When Kenyatta returned to Africa,
he and five other men organized a se-
cret society known as the Mau Mau or
hidden ones. Membership in the Mau
Mau was limited to the Kikuyu tribe.
‘Each member was initiated into the
movement by means of a blood oath
both terrible and utterly degrading.
Once a person took the oath, he was
.bound to Mau Mau forever. Each in-
itiate was trained to commit bestial
acts of torture and murder.

No discussion is given about why the
Africans might want to revolt, except
that there was discontent over being
ruled by a white minority. International
communism “fanned” this spark of dis-
content into a “raging flame.” The sec-
tion goes on to describe how Kenyatta
did a turnaround and became a good rul-
er.
Africa is also a center of attention in
an overview of the Congo after it re-
ceived independence from Belgium in
1960. The United Nations is walloped
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for its role in forcing Katanga to be-
come part of the “Communist dominated
Congo.” The unit states: “What hap-
pened here is hard to believe. The Unit-
ed Nations troops committed acts of
cruelty and barbarity. that were equal to
those of Ghengis Khan.” Turning away
from Africa, the next few paragraphs
cover “Vietnam: America’s Longest
War.” Unfortunately, they leave out
such key points as the Geneva Confer-
ence.

Part II of this grade 9 unit deals with
“Problems in the Western Hemisphere.”
These include: “The Fall and Rise of
Juan Perén,” “Cuba Goes Communist,”
“The Bay of Pigs Invasion,” “The Cuban
Missile Crisis,” “The U.S.S. Pueblo In-
cident,” and “The Rise and Fall of Sal-
vador Allende.”

While Juan Perén comes off fairly
well, Castro is portrayed as very bad.
“Fulgencio, Batista was one such dicta-
tor, but the man that overthrew him was
many times worse.” Likewise, Chile’s
Allende is vilified, and the downfall of
his regime is described as follows: “A
military junta now rules Chile, and
many of the people’s freedoms have
been returned to them.”

Part III of the grade 9 unit, titled “An
Era of Unrest,” covers: “The Search for
Adolf Eichmann,” “Political Assassina-
tions in the United States,” “Rhodesian
Independence and After,” “Cracks in
the Iron Curtain,” “Red China,” “Anti-
Israeli Terrorism,” and “The Civil War
in Ulster.” Although the unit has a 1974
publication date, the attempted assassi-
nation of President Reagan in 1981 is
included. The text implies that the as-
sassination of President Kennedy was
the result of a Communist conspiracy.
The same theory is applied to Sirhan
Sirhan’s assassination of Robert Ken-
nedy.

The segment on Rhodesia describes
how “little Rhodesia stood against the
world.” The unit states:

Rhodesia was accused repeatedly of
being an all-white racist regime,
which was totally false. The franchise
in Rhodesia was mainly non-racial.
All sixty-five seats in the Rhodesian
parliament were open to anyone of
any race.

This section ends as “Robert Mugabe,
a dedicated Black Marxist, was duly

-elected prime minister, and the once-

stable Rhodesia degenerated further into
socialism and intertribal warfare.”

In the section on “The Civil War in
Ulster,” the text states that “Communist.
agitators began to stir up trouble among
Ulster’s Catholic minority.” Also, the
ACE text states:

[TThe Communists and the I.R.A.
continue to commit acts of terrorism
in the weary six counties. Good men
like born-again Christian Rev. Ian
Paisley are villified [sic] by their
Communist enemies.

On a more positive note, Part IV of
the grade 9 material, titled “Three
Decades of Achievement,” covers “The
Conquest of Everest,” “Heart Trans-
plants,” “The Voyage of Ra II,” and
“Man in Space.” Part V, titled “Recent
Events in the United States,” ends the
unit. Included in Part V are “Energy and
Economic Crises,” “The Watergate Cri-
sis,” “Ford Becomes President,” “The
Post-Watergate Era,” and “The Hostage
Crisis.” The section on “The Post-
Watergate Era” contains the following
comment:

It is also sad to note that under
President Carter, a man who publicly
proclaimed himself to be a born-again
Christian, government attacks on
Christian schools, Christian children’s
homes, Christian day care centers,
and churches rose astonishingly.

GRADE 10
For 10th-grade U.S. history, we ex-

amined the last unit, titled “The Post .

World War II Period.” It described it-
self as a “study of America’s foreign and
domestic relations after World War II:
the U.S., the Cold War, civil rights,
space exploration, and, Watergate.”

The unit reviews the formation of the
United Nations and points out how the
UN “helped to enslave” millions of peo-
ple. Among the interesting claims made
in this unit is the following:

The United Nations was created by
Communists and has always been
used by the Communists to further
Communist goals. Even most of the
United States delegates to the San
Francisco Convention to found the
UN were later discovered to be mem-
- bers of the Communist party.

The 14 pages devoted to the UN
primarily -describe the evils associated
with that organization and conclude:
“Satan is the real force behind man’s ef-




The ACE view of
history seems at
times less affected

by religious
considerations than
by political ones.

forts to achieve world government.”
Then two world crises are examined in
which the UN played a major role: the
Korean War and the crisis in the Congo.
The latter section duplicates, word for
word, the section on “The Congo Crisis”
in ninth-grade world history. Even the
follow-up questions are identical.

Following the section on the UN, the
Cold War is described, along with an
overview of Communist ideology and
historical development. Case studies of
the Cold War are provided that sport
such titles as “Hungarian Revolution”
and “Cuba Goes Communist.” The sec-
tion on Cuba is identical to the section
in the ninth-grade text that included the
Bay of Pigs and the Cuban missile cri-
sis. Also repeated from grade 9 were
the Pueblo incident and the Vietnam
war.

GRADE 11
The topic for grade 11 is a study of

the American government, including its

foundations in the Bible and in ancient
Greece and Rome. The student is to be-
come “acquainted with the workings of
his government and the principles upon
which the government is founded.” The
final unit for this level examines the
United States in the world community,
foreign policy, and the United Nations.
The objective of this unit is to “explain
—
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the history and present condition of
American foreign policy and to explain
and critically evaluate the purposes, or-
ganization, and work of the United Na-
tions.” ,

Part I of this unit covers the history of
U.S. foreign policy from George Wash-
ington to the present, with particular at-
tention given to the Monroe Doctrine.
Also included are regional defense
agreements, such as NATO, and a sec-
tion on the making of foreign policy.
This part of the unit is much more bal-
anced, though it remains very sketchy
and, unlike earlier units in the series,
seldom mentions a Christian religious
position as it relates to foreign policy.

Part II, “The United Nations,” ex-
pands on the coverage given to the
history of the UN in the U.S. history
materials from the preceding year.
However, most of this section is identi-
cal to the 10th-grade overview of UN
purposes and world government. Once
again, “Satan is the real force” behind
efforts to establish a world government.
However, the section on “The Work of
the United Nations” is much more posi-
tive than the negative approach to the
UN taken in the 10th-grade U.S. history
unit under the title “The Failures of the
UN.” This second version includes men-
tion of UN efforts to achieve disarma-
ment and UN attempts to “alleviate suf-
fering and despair of so many of the
world’s people.” In fact, reading only

certain parts of these two views of the

UN, one could come away with two dif-
ferent views of the same institution.
This was the only major instance of lack
of consistency in the presentation of the
same topic throughout the units we re-
viewed.

The ACE materials focus heavily on
basic vocabulary and information in his-
tory and government. Unfortunately,
the information provided is so skeletal
that real understanding of the cause and
effect of events seems impossible in
most cases. Where a few more details
are provided, as in the description of the
Rhodesian struggle for independence,
the bias of the author takes over, and the
facts are distorted or inaccurate. Run-
ning throughout the units we examined
was an almost paranoid fear of the

- Communist conspiracy in all aspects of

modern life. The units often duplicated
previously studied material.

Although the miaterials are designed
for a special audience of Christian

school students, even these students
seem to be entitled to a more scholarly
view of historical events. Indeed, the
view of history presented in the ACE
materials seems at times less affected by

religious considerations than by politi--

cal ones. In a number of places, the
materials appear to distort the truth to fit
a particular political/religious belief.
Although the brochure promoting the
ACE materials talks about learning
“truth from God’s point of view,”!7 one
wonders how the interpreters for God
came to the conclusions they reached,
particularly those related to political
events since World War II. If parents
want their children to obtain a very
limited and sometimes inaccurate view
of the world — one that ignores thinking
above the level of rote recall — then the
ACE materials do the job very well.
The world of the ACE materials is quite
a different one from that of scholarship
and critical thinking.
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